INTRODUCTION
Since the beginning of the discovery of HIV/ AIDS in the mid-twentieth century to the present day, several areas of knowledge are showing different concerns, from care to facing the problem of prejudice to the individuals infected by the virus (1) (2) (3) . Among these approaches, we found issues related to nursing care in two dimensions: daily care with these people in hospitals, and also, how could we train professionals so that they are capable of understanding the complexity of this disease, in its psychosocial dimension.
Therefore, it is imperative that Nursing invest in fulfilling a citizen education, advocated in curriculum guidelines, which adopts as a profile, a professional with generalist, humanist, critical and reflective view. As also, they should be able to know and intervene with health/disease problems/conditions on more prevalent national epidemiological profiles, identifying the determinants of bio-psycho-social dimensions, in order to act with a sense of social responsibility and commitment to citizenship (4) . In order to accomplish this ambitious educational project, we search for support on a theoretical epistemic background, relevant to this time of social readjustments, the Morin Complex Thought. Educating for citizenship implies an empathic teaching posture, ie, to be able to put yourself in the place of other thorough identification and projection. It also involves the adoption of a comprehensive educational acts, teaching each other that we participate in the same co existential environment, with equitable rights and duties (5) (6) . With this existential and ethics concern, the authors of this article, go towards a central question: does the teaching-learning process in nursing on the theme of HIV/AIDS appears to be based in care aimed at citizenship, in order to contribute to the extinction of stigma and discrimination against people with HIV/AIDS? Consequently, we assume that the teachinglearning process on HIV/AIDS should be accomplished through careful planning, which involves safe and punctual attitudes about the disease, requiring an understanding of its stigmas and psychosocial interpretation. Thus, we focus on the role of the professor as a person in the strategic allocation for meanings making and appreciation of all aspects related to the topic studied. Therefore, the social relevance of this research is located in the educational field, in order to promote reflection to construct new possibilities for teaching to be nurse by the dynamic and complex reality of the HIV/AIDS issue, whose relevance favours an ethical care that values aspects concerning citizenship.
Faced with these considerations, the present study aimed to reach and verify the perception of nursing faculty members about their social responsibility in the educational practice of HIV/AIDS. As if the value of construction of knowledge on the subject of HIV/AIDS focused on the parameters listed here by the Complex Thought aimed at citizenship (such as being empathic, clarify social rights, build relevant knowledge as demands of our reality).
METHODS
This is a qualitative study guided by the theoretical and methodological framework of Complex Thought, studied and advocated by Edgar Morin (5) (6) . The Complex Thought emerge to challenge the fragmentation and disintegration of knowledge, and is defined as a system of open thought, comprehensive and flexible that does not reduce the multidimensionality to simplistic explanations or ideas of closed schemes (6) . Consistent with the above, the research was conducted in July 2010, with seven professors of Nursing from five Higher Education Institutions in Sao Paulo city. To participate in this study (inclusion criteria), the professors from chosen institutions should have: nursing qualification and teach contents on HIV/AIDS.
In two of the five investigated institutions, there were two professors in each of them, who met the inclusion criteria. In the other three institutions, there was only one professor in each, who met these criteria. Thus, we had a total of seven participants.
We For data collection, the technique used was the focus group, which was led by two guiding questions: How do you define the responsibility of the professor regarding teaching HIV/AIDS? What are the understandings that you have about the educational process regarding the construction of knowledge in a centered education that encourages citizenship?
The use of focus group technique was performed in only one meeting of two hours. We judged one meeting as sufficient, due to the rich interactions among the group. It is known that the number of meetings is not rigidly determined by mathematical formulas, but the saturation of topics, not holding, thus, probability sample characteristics (7) . Content Analysis Technique was used to process empirical data, which was separated in four steps for building consistent categories: 1 st -After the full transcript of the focus group product, we read the text in floating attention; 2 nd -Through new re-reading, we underlined words and phrases from original texts, identifying convergences and divergences; 3 rd -Once convergences and divergences, words and phrases were identified and underlined, they were cut from the text document, for the preparation of categories; 4 th -After the construction of the categories, we proceeded to the discussion of the data (8) .
RESULTS AND DISCUSSION
The themes highlighted originated the categories called: The importance of reflection and criticality of the professor when teaching HIV/ AIDS; the exercise of citizenship through HIV/ AIDS education on collective destiny in health and; The comprehension of the human being in learning from the experience with a person with HIV/AIDS.
The importance of reflection and criticality of the professor when teaching HIV/AIDS
Self-criticism, self-evaluation and commitment as a person are practices that professors may adopt to conduct the teaching-learning process in a responsible way, to promote the construction of knowledge, human comprehension and, therefore, improving the professor-student relationship (9) . Accordingly, professors may be able to analyse their own values , perceptions and attitudes regarding the issues aimed at HIV/AIDS. The importance of this act is crucial, because it contributes to an education, filled with meaning, not only for the professor, but also for the student. Furthermore, the critic and consequently reflective professor, from his/her self-analysis may be able to work better with the values , perceptions and attitudes of their students, as reflected about himself in relation to the theme (10) . For that reason, we cannot deny that professors are important for the individual formation, especially if you are motivated to contribute to education on HIV/AIDS in a critical and reflective manner, which implies awareness and education of graduate students about essential values of a more humane care for individuals with HIV/AIDS. These values are related to solidarity, non-discrimination and respect for others (1) (2) (3) . The following excerpets from statements demonstrate these ideas, ie, the concern of the professor in deconstructing prejudices and enhance solidarity, respect and empathy for others with HIV/AIDS, basic elements for human comprehension ( It can be said that one of the major responsibilities of professors is to prepare young people, not only for a confident future, but to build in an ethical and responsible manner for a better world. The professor should permanently represent critic, reflective and participatory citizens, requiring constantly nourish for the production process itself. Therefore, the professor's responsibility is not simply to transmit information, but to participate in the construction of contextualized, globalized and multidimensioned knowledge (6) , so that future nurses may cope with the complex reality of HIV/ AIDS. Furthermore, professors contribute to build the capacity of critical reflective discernment of students in order to establish individual and collective responsibility.
Consequently, a concise education in relation to the issue of HIV/AIDS in the Institutions of Higher Education in Nursing can lead not only to preventing infection among students, but also serve as a multiplier agent in the construction of knowledge in which future nurses will be prepared to advise this population to have a healthy life and care for in a sensitive and ethical way of the person with HIV/AIDS.
The exercise of citizenship through HIV/AIDS education in collective destiny in health
The teaching-learning process in Undergraduate Nursing in Brazil, as well as other undergraduate courses in the health area, are realizing that education focusing on a biomedical view has not been enough. Thus, the Brazilian response to the AIDS epidemic is based on the structural assumptions of the Unified Health System (UHS) actions, ie, within the concept of health as a right for all. This notion is grounded in human rights provided by the UHS and the permanent mobilization of civil society for its effective implementation, allowing the structure of a program of universal access to antiretroviral treatment (11) . Since 1988, the National Program Sexually Transmitted Diseases and AIDS began free distribution, within the UHS, of drugs allowed by each time of change in therapeutic treatment, providing drugs to all patients in need. The demands posed by the AIDS control forced the health system to improve, and thus, we can consider that the control of AIDS was a relevant opportunity to strengthen and make work a political project that had been built earlier as a possibility of social participation and innovation (11) (12) . Therefore, over approximately twenty-five years of the Unified Health System, one can realize the greatest adoption of health practices in order to promote health, not only disease prevention. There have been and are currently several programs involving health education, and among them lies the National Program of Sexually Transmitted Diseases and AIDS (11) . In the National Program on Sexually Transmitted Diseases and AIDS is perceived prioritization of education for citizenship in health, transversality on human rights theme, continuing education, training of health professionals and education (12) . In this sense, the role of the professor in undergraduate nursing courses on the HIV/AIDS teaching-learning process, must present an ethical stance in defense of life, the promotion of citizenship, autonomy, emancipation of the human person, respect for knowledge, search of dignidity and equal living conditions among people. The professor should participate in the teaching-learning process on HIV/AIDS, keeping in mind, the colective construction with students with knowledge about the citizenship basing themselves in interaction with others and respecting differences (3, 9) . The following excerpts from statements demonstrate the importance of the theme HIV/AIDS in education as a way to exercise citizenship, since there is a clear concern of professors to think of a process that fosters the health of the collective:
[...] nursing responsibility is to guide the people and provide clarification [...] So, I try to discuss all this information in class, because it extends much students' views on this subject ... their responsibility to the population [...] (Professor 2). [...] I try to show students early on how important it is to take responsibility for the health of the entire Brazilian population. Guide, inform and care for the individual with HIV, AIDS ... that is what I try to discuss with students [...] (Professor 3).

Being a professor is a big responsibility, especially when it comes to HIV/AIDS. We need to focus on citizenship to take care of people [...] (Professor 7).
A critical view of the professor as moderator of a citizen teaching on HIV/AIDS, must also be aware of the ethical matter (1) . AIDS brought up essential ethical issues, baring a variety of legal challenges (2) . On stigma and discrimination, for example, the Nursing Professor working with the student care to others, continues to discuss the notion of ethics and respect for others, essential for the construction of citizenship (13) .
As stated earlier, people living with HIV/ AIDS are often discriminated against and stigmatized. Therefore, we need to rethink how to educate, so that human care is implemented, especially for those who are experiencing a process of morbidity, value, awareness, sensibility and ethics are necessary (1, 10) . The selected excerpt demonstrates that the professor is concerned with the notion of ethic of care to individuals with HIV/AIDS, discussing human rights to build together with the student the process of citizenship in relation to the complex topic of HIV/AIDS: 
.] (Professor 6)
A critical view of the professor as moderator of a citizen teaching on HIV/AIDS, must include the construction of solidarity, which is key to combating the epidemic of HIV/AIDS. As discussed earlier, for the professor to be able to discuss with the student notions of social responsibility and citizenship when facing the individual with HIV/ AIDS, it is essential that he/she is self-critical, self-reflective, self-evaluative, and build knowledge along with students (9) .
The comprehension of the human being in learning from the experience with a person with HIV/AIDS
Understanding the human condition necessarily includes a process of empathy, identification and projection. Always subjective, understanding asks for openness, friendliness and generosity (5, (13) (14) . The excerpts of selected statements below highlight how the professors try to help students see the other (the person with HIV/AIDS), as he/she (the student) would like to be seen and treated: 
.] (Professor 1).
The other person is important for us to get to know ourselves, but it does not release us from self-analysis, which allows us to integrate the other's gaze in our effort of self-comprehension. The contestant exercise of self-observation leads us to an awareness of ourselves, making us recognize our self-centeredness and measure the degree of our shortcomings, gaps, weaknesses (6) . Thus, the exercise of empathy also promotes the encouragement of self-care. The excerpts below demonstrate these ideas. Consider Thus, as the professor works with the theme of HIV/AIDS with the student thorough experience with a person with HIV/AIDS, it helps them to understand the human condition of the individual, at the same time, he/she recognizes in himself/herself their own human condition (5, 13) . It is noticed that professors participating in this research use from the experience with the person with HIV/AIDS, the exercise of empathy as a trigger for self-care, because it allows students to put themselves in the shoes of the person with HIV/AIDS. From there, it is possible to propose interactive activities, individual or collective, through debates, plays or dynamic, which help in the construction of knowledge in relation to this issue, and therefore, allows reflection to self-examination, self-criticism, introspection and self-care.
Insight analysis needs to be completed by the other (self-hetero-analysis) and also continuously practiced. The self-analysis is a prime requirement of psychic culture that should be taught from early school in order to become a regular activity. Selfcriticism is also essential in order not to deceive ourselves with our self-centeredness, and open ourselves to the other (13) . Therefore, the understanding of human diversity through respect and openness to the individual with HIV/AIDS are also part of a learning process grounded in ethics, solidarity in the notions of citizenship and education for human complexity (1, 15) . The teaching-learning process on HIV/AIDS that values the importance of understanding the human experience through the experience of individuas with HIV/AIDS, can provide students the opportunity to analyze and discuss situations they are close to, requiring him/her to be opened to the new, for reflection, for the questioning of themselves and to search for new meanings.
FINAL CONSIDERATIONS
Initially, it is important to recover the propellant spring for the accomplishment of this study. It was the necessity to verify the perceptions of Nursing faculty members about their responsibility in pedagogical practice on HIV/AIDS and value the construction of knowledge on the person with HIV/AIDS focused on parameters aimed at citizenship.
After its completion, the study responds to our objectives, showing that professors have the perception of the importance of being reflective and critical of the teaching-learning process on HIV/AIDS, since they become able to analyze from their own values, perceptions and attitudes towards the person. The importance of this act is crucial, because it contributes to an education full of meaning for both the professor and for the student.
Professors realize the importance of their role in the education and training of future nurses, since they favor the exercise of citizenship through the teaching-learning process of HIV/AIDS in collective destiny of health. When they present an ethical and citizen position in defense of life and seek to reflect the students' comprehension of the human experience from the person with HIV/AIDS. Thus, professors realize that when working the theme of HIV/AIDS with students by experiencing with a person with HIV/AIDS, it helps us not only to understand the human condition, but at the same time, it encourages students to self-care, through empathy.
We realize with the discussion of the categories that the professors were concerned with the notion of ethic care to people with HIV/AIDS, discussing and clarifying the human rights to build together with the student the citizenship process in relation to the complex topic of HIV/AIDS. We note that our professors have a significant concern with respect to clarify the equity value of social rights in the health field when teaching.
We also noted that the process of discussion of moral and social values involved in the care of the person with HIV/AIDS among professors and students, served as a stimulant for the construction of a more active and academic knowledge related to issues around this scenario.
We clearly see that this issue requires reflection and it does not end with this work. Thus it would be interesting to study the perception of students regarding this issue, in the sense of knowing what actually has been significant in their learning, in order to deepen the results presented in this research.
Finally, we believe that the results of this research are not generalizable. The reality of the fields of study in question is unique, with its own characteristics in the teaching-learning process on the issue of HIV/AIDS, so, that is a limitation of this study.
